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Abstract 

To achieve educational objectives on inclusive class in 

Merdeka Curriculum setting, teachers should possess 

awareness of their personal beliefs. As the ones who play 

important roles in the classrooms, teachers have to decide what 

will be needed or what will work best for their students, 

including in the inclusive classes. Therefore, this qualitative 

study aims to find out English pre-service teachers' beliefs 

toward the implementation of inclusive class on Merdeka 

Curriculum. The data were collected by interviewing five 

English pre-service teachers who have conducted the inclusive 

class in their internship program. The results of this study 

indicated that the novice teachers have various beliefs; 1) 

concerning on the teachers’ important roles in the inclusive 

classes that they have to work harder than in general classes; 

2) regarding the teachers’ skills to be possessed, they are 

planning and class management skills; 3) respecting the factors 

that lead them to be successful in the inclusive classes; and 4) 

relating to the training that might help them in conducting the 

inclusive classes. 
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INTRODUCTION 

The government's commitment to achieve education for all is further underscored 

within the framework of the Merdeka Curriculum. An embodiment of the concept of Merdeka 

Belajar in the Merdeka Curriculum is the endorsement of inclusive education. Inclusive 

education goes beyond merely admitting students with unique or special needs into public 

schools, but it encompasses fostering an environment that values diversity. Inclusive education 

has emerged as a recent global trend and numerous international organizations committed to 

the education of individuals with disabilities are actively advocating for its implementation in 

worldwide educational systems (Madhesh, 2023). Consequently, numerous important 

international organizations emphasize the significance of adopting inclusive education as a 
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crucial element of any educational system that aims to be fully integrated into the global 

education community. This is because education is considered a basic human right for 

everyone, and embracing inclusive education helps uphold other related human rights. 

(Munongi, 2022). 

In the context of inclusive education, a significant milestone occurred in 1994 when the 

United Nations Educational, Scientific, and Cultural Organization (UNESCO) organized the 

"International Conference on Education for People with Special Needs: Access and Quality" 

in Salamanca, Spain. This event led to the creation of the 1994 Salamanca statement and 

framework, which garnered the signatures of 92 countries and 25 international organizations. 

The primary objective of this statement was to advance and cultivate inclusive education 

systems on a global scale (Ainscow et al., 2019). Inclusive education is a system that aims to 

provide quality, humane, and democratic educational opportunities to all students, including 

those with special needs (Bentley-Williams & Morgan, 2013). It emphasizes a respectful and 

accepting environment that values differences and prioritizes individual learning needs. The 

approach seeks to transform the education system by eliminating barriers that hinder full 

participation, providing support services to all students, including those with special needs or 

exceptional talents. Inclusive education goes beyond merely including children with 

disabilities; it advocates for the unconditional acceptance of all children into the general 

education system. Inclusive classrooms facilitate increased interaction between students with 

special needs and their peers, ultimately enhancing their academic and social skills (Roldán et 

al., 2021). Inclusive education ensures that every individual receives a high-quality education 

by adapting the curriculum, learning processes, materials, and assessment methods fairly. 

However, the implementation of inclusive education in some countries still tends to focus 

primarily on students with disabilities, rather than considering the needs and potential of all 

students.  

Inclusive education is about everyone working together to make sure every student in 

the school can learn independently and feel like they belong (Falvey and Givner, 2005). It's 

different from the old way of separating students based on their abilities. Inclusive education 

wants to celebrate differences and welcome all students into schools. The idea is that when 

everyone learns together, it helps everyone, even those who were traditionally left out because 

of disabilities. Strategies for inclusive education can be created and used in schools where 

everyone is included, with goals of providing education that is affordable, effective, and right 

for every child (Sakiz, 2018). The main goal is to make a good learning environment where all 

children can take part in learning and feel connected to their culture, what they're learning, and 

their community. 

The freedom for children to learn is essential, providing them with the space to explore 

both themselves and their surroundings. Involvement of various types of activity may enhance 

the development of their abilities (Sugerman, 2001). It becomes the responsibility of teachers 

to facilitate inclusive programs that are safe and effective. The learning model encompasses 

several elements: (a) building a source base of written materials and community contacts, (b) 

addressing personal attitudes and adopting common language and interaction guidelines, (c) 

acquiring information specific to the client's disability, (d) designing structural and 

programmatic adaptations for the program, (e) implementing the program, and (f) evaluating 
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the process. This approach empowers teachers to feel at ease and competent in engaging 

children in learning programs, focusing on their abilities rather than disabilities. 

Despite the establishment of inclusive education guidelines in the Merdeka Curriculum, 

several challenges persist in its implementation because this curriculum is new and not all 

school parties familiar with this system.  The challenges faced by teachers are various such as 

insufficient training opportunities (Sari et al., 2023), financial constraints, limited teaching 

resources, and accessibility barriers (Sari & Hendriani, 2021), inadequate teacher competence, 

a high number of students with special needs, and the complexity of developing customized 

learning programs (Kartini & Aprilia, 2022; Mpu & Adu, 2021) as well as a shortage of teacher 

knowledge (Cantos et al., 2022). Moreover, difficulties in creating effective teaching modules  

(Kusmaryono, 2023; Suharsih, 2022) and evaluating student progress (Kartini & Aprilia, 2022) 

are additional hurdles.  

Under the Merdeka Curriculum, English is no longer compulsory in elementary school 

but remains a mandatory subject in both junior and senior schools. The objective of English 

instruction is to equip learners with effective communication skills in English as an essential 

life skill. The usual method for English language learning revolves around genres within texts, 

incorporating diverse modes like oral, written, visual, audio, or multimodal learning. Due to 

variations in English exposure during elementary school, students possess diverse English 

skills. The diversity of students’ ability in English skill and competence may be a challenge for 

teachers to create effectively them (Reza et al., 2023).  

Teachers have primary role in deciding what is needed or what will work best for their 

students. Research has shown that teachers are one of the factors that determine students’ 

achievement (Sirait, 2016; Wayne et al., 2003). Therefore, English Education Department of 

Media Nusantara Citra University engages the students in real teaching situation through a 

teaching practicum at schools for five months. The primary objectives of this practical 

experience are to apply the theoretical knowledge acquired in the classroom to real teaching 

situations. Additionally, the practicum aims to cultivate students with the four essential 

competencies of effective teaching.  Some students are placed in schools that have adopted 

inclusion classes.  Students who are conducting teaching practice belong to pre-service 

teachers.  They are individuals who pursue a teaching education program to comprehend, learn, 

and master the sequential steps involved in educating the next generation of the nation.  

Previous study conducted by Weber and Greinerv (2019) reveals that preservice have 

mostly positive or neutral experiences with inclusive teaching during their teaching practicum. 

A correlational analysis revealed significant positive relationship between these positive 

experiences and their self-efficacy and attitudes. Other findings indicates that pre-service 

teachers hold positive attitudes towards inclusive education. However, they demonstrated a 

low level of readiness to teach in an inclusive classroom (Yusoff & Marzaini, 2021). The core 

concepts and principles of inclusive. However, Thai pre-service teachers ar e more likely to 

strongly believe that special school education will negatively affect students with disabilities, 

while inclusive education will have a positive impact. Conversely, Japanese pre-service 

teachers have a more negative view of the feasibility of inclusive education compared to their 

Thai pre-service teachers (Nishio et al, 2020). Research to date has not yet determined the 

English pre-service teachers’ beliefs of implementation of inclusive class on Merdeka 
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Curriculum setting as the Indonesian national curriculum. However, there have been no 

controlled studies which finding out their beliefs toward it.  

This study set out to find out English pre-service teachers' beliefs toward the 

implementation of inclusive class on Merdeka curriculum. Examining their beliefs is important 

because it does not only have direct effect on teaching practice but also on students’ 

achievement. It includes he perspectives, attitudes, and opinions. Study on pre-service teachers’ 

beliefs is also crucial for improving teacher training, fostering professional development, and 

ultimately advancing the quality of education, thereby enhancing the overall success of teachers 

in their pivotal role.  Inclusive education is quite different from regular classrooms; thus, it 

needs special attention. To achieve educational objectives on inclusive class, teachers should 

possess awareness of their personal beliefs.  They need to be attentive not just to students with 

disabilities but also to those without disabilities, which is undoubtedly a challenging task. 

Hence, all stakeholders must exercise caution and provide support to ensure the smooth 

functioning of inclusive classes. Therefore, the research question can be formulated as follows: 

“What are the beliefs of English pre-service teachers regarding the implementation of 

inclusive classes within the context of the Merdeka curriculum?” 

 

METHOD 

Design 

This qualitative study looks to uncover how English pre-service teachers’ beliefs on 

teaching English in inclusion class. Qualitative study aims to explore individuals' 

comprehension of their experiences (Creswell, 2012).  This research employs qualitative 

research methods to delve into the phenomenon, aiming to understand the behaviours and 

practices of individual participants in real social settings 

Participants 

There were 5 students of English Department of Universitas Media Nusantara Citra 

involved. All of them are the 7th semester students who have implemented teaching practice in 

high school in Jakarta. They taught inclusive class from September 2023 – January 2024. The 

type of disability and the number of students in the class they taught on their teaching practice 

are shown in this following table: 

Table 1. Types of Disability Found in the Inclusive Classroom 

Teacher Type of Students’ Disability The Number of Students 

T1 Attention Deficit Hyperactivity Disorder 1 

T2 Attention Deficit Hyperactivity Disorder 2 

T3 Attention Deficit Hyperactivity Disorder 1 

 Students with hearing impairment 1 

T4 Attention Deficit Hyperactivity Disorder 1 

T5 Attention Deficit Hyperactivity Disorder 2 

 

Instrument, Data Collection & Data Analysis 

The data collection in the qualitative approach involved both semi-structured interviews 

and open-ended questions. In this study, the 20-to-30-minute interviews for each participant 

were recorded and transcribed for the analysis. The data analysis followed the three stages 

outlined by Ary et al. (2010), including familiarizing and organizing, data reduction, and 
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interpreting and representing the data. 

 

FINDINGS AND DISCUSSIONS 

The findings of the study were presented in alignment with the identified problem 

statement, which focused on issues related to the teachers’ beliefs on teaching in inclusive 

classroom. The result of this research is presented in this part followed by the discussion. 

1. Preservice Teachers’ Beliefs on Teachers’ Role on Inclusion Class in Merdeka 

Curriculum 

Understanding teacher knowledge is a multifaceted matter that encompasses 

understanding fundamental aspects such as the dynamics of teaching and learning, the notion 

of knowledge, and how teachers apply their knowledge in practice. Ben-Peretz (2011) reveals 

that teacher knowledge is a combination of professional expertise, covering both a grasp of 

general pedagogical principles, skills, and an understanding of the specific subject matter to be 

taught.  

In this research teacher's knowledge on inclusive class of the Merdeka Curriculum 

defined as how teachers perceive their position and role in carrying out the curriculum. The 

interview started by asking the preservice teacher about their understanding of the concept of 

Merdeka Curriculum, the differences of Merdeka Curriculum with the previous curriculum, 

how they learn this policy, and the concept of the inclusive class in Merdeka Curriculum. Based 

on the interview, all the 6 preservice teachers comprehend the Merdeka Curriculum and the 

concept of inclusive education. It is also revealed that they knew this curriculum because there 

was one course in English Department that discusses this curriculum.   Regarding to their role 

on inclusive class, the preservice teachers gave various answer as it is shown in Table 2. 

Table 2. Preservice Teachers’ Knowledge on their role on inclusion class in Merdeka 

Curriculum 

Teacher Preservice Teachers’ Knowledge on their role on inclusion class in Merdeka 

Curriculum 

T1 Excerpt 1: 

“Teachers have important role in Merdeka Curriculum. They have to prepare all 

material and guide all students in the class. They also have to take care of disable 

students because sometimes in inclusive class, there is only one teacher who teach the 

students. “ 

T2 Excerpt 2: 

“As I know teachers in inclusion class have the same role with teacher in common class. 

They should conduct planning, teaching and assessing students. What makes different 

is that there are some students with special need join the class, so the teachers have to 

work harder than work in common class. “ 

T3 Excerpt 3: 

“I think the role of teacher in inclusive class is like a director because they have to plan, 

teach and assess the students. They also need to make classroom atmosphere enjoyable 

to motivate all students to learn English.” 

T4 Excerpt 4: 

“After teaching for 5 months in inclusive class, I coclude that the teacher duty is very 

difficult. This class consist of 1or 2 students with disability that need more attention. 

So, teacher need extra energy to do their job. Sometimes the students with special needs 

suddenly cry or scream that disturbing the other students. Teacher do not only make 

planning, teaching and assessing students, but they have to take care of students with 

special condition”. 
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T5 Excerpt 5: 

“In inclusive class teacher do more than what teacher do in common class. In common 

class, teacher make lesson plan, module, material, and exercise. Then they teach the 

students, give assignment, conducting test and assess the test. In inclusive class, teacher 

have to make their attention balance among the students including students with 

disability. Teacher also have to make the class conducive and support the learning.” 

 

The result of interview shows that the preservice teachers aware of their role as teachers 

in inclusive class. They have main role in planning, teaching and assessing as well deal with 

the students with special needs in the class. In the Merdeka Curriculum, teachers go beyond 

merely devising plans and delivering content; they are expected to possess the intention and 

capability to lead, innovate, and instigate changes (Riowati & Yoenanto, 2022). In this matter 

teacher’s role is more than sharing knowledge and information; they also attend to students' 

emotions, motivate them to adapt, and foster the development of their talents. Teachers also 

play a crucial role in creating a supportive and accessible learning environment for all students.  

2. Preservice Teachers’ Beliefs on The Types of Skills Needed to Possessed by Teachers 

to Teach Inclusive Class.   

Based on the interview, it is summarized that there are two skills that preservice teachers 

considered important skills that must be possessed by teacher to conduct English inclusive class 

as it is shown in Table 3.  

Table 3. Preservice Teachers’ Beliefs on The Types of Skills Needed to Possessed by 

Teachers to Teach Inclusive Class 

Teacher Preservice Teachers’ Beliefs on The Types of Skills Needed to Possessed by 

Teachers to Teach Inclusive Class 

T1 Excerpt 6: 

“Among many skills need to have by teachers, the skill they must have in teaching 

inclusive class is planning skill. How teachers plan the material and activities that can 

be followed by all students.” 

T2 Excerpt 7: 

“The most important skill is how to manage the class. Effective classroom 

management is an essential aspect of teaching, as it contributes to establishing the ideal 

learning environment.” 

T3 Excerpt 8: 

“Teachers have to be able to manage and create conducive, active, effective, creative, 

and enjoyable learning to make successful learning.” 

T4 Excerpt 9: 

“One of the teachers’ responsibilities is adapting the curriculum to capabilities of 

students with special needs, selecting suitable methods for delivering content, and 

creating or selecting teaching aids to facilitate the learning process for students.” 

T5 Excerpt 10: 

“The ability to make interesting material for the students, especially students with 

special needs.” 

The first ability needed is plan the lesson as it is explain by T1, T4 and T5. Effectively 

planning in teaching involves the thoughtful selection and arrangement of learning materials 

and methods at various stages such as curriculum development, syllabus creation, scheme of 

work, and lesson planning. Inclusive lesson preparation is a special way of planning that 

considers all students, including those with disabilities in the same classroom taught by the 

same teacher using available resources. According to Muzata and Mahlo (2019), some key 
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concepts in inclusive planning include curriculum differentiation, availability, accessibility, 

and adaptability. But in fact, based on the interview it is revealed that the preservice teachers 

use the same planning for both common students and students with special needs. The reason 

why preservice teacher does this because they follow what their mentor teachers do and these 

preservice teachers do not have ability to adjust the module and material. This fact is also 

supported by Muzata, et al., (2021) who argue that many teachers find it challenging to adapt 

the curriculum in inclusive settings due to a lack of proper training during their college and 

school experiences. Curriculum differentiation involves having the skills to meet the learning 

needs of every child so that each child can participate in the same curriculum.  

The next skill needs to acquire by teacher in teaching inclusive classroom is classroom 

management skill. Oktavianti and Sudarto (2020) explain that success in inclusive education is 

measured by effective classroom management which supported by various factors such as the 

classroom environment, teacher, study groups, and the learning implementation process. 

Teachers need to establish a classroom environment by employing various methods and styles 

of classroom management. This includes encouraging the participation of both regular students 

and those with special needs in collaborative learning. The teachers also have to cultivate a 

positive atmosphere by welcoming, nurturing, and promoting a positive learning attitude that 

fosters constructive teacher-student relationships. When it comes to enforcing rules and 

procedures for students with special needs, the teacher tailors them according to the individual 

abilities of each student.  

In the Merdeka Curriculum, teachers are expected not only to excel in teaching and 

efficient classroom management but also to establish educational connections with both 

students and the school community. This aligns with the Merdeka Curriculum's emphasis on 

teachers being well-acquainted with the unique characteristics of their students including 

students with special needs. 

3. Factors Facilitate Successful Implementation of Inclusive Class.   

Effective teaching both in common and inclusive class will depend on many factors and 

this factor must be considered. Mokaleng and Möwes (2020) mention that the stakeholders 

need to concern related to the policies, attitudes among teachers, teacher training, support, 

resources, and curriculum-related issues. Furthermore, it is also found by Rahmayanti (2020) 

that the policy, human resources, information, facilities and financial resources are the main 

factors impacting the execution of inclusive education. 

The result of the interview shows that preservice teachers have different beliefs 

regarding the factors that need to be considered to improve the quality of inclusive education, 

as shown Table 4.  

Table 4. Factors Facilitate Successful Implementation of Inclusive Class 

Teacher Factors Facilitate Successful Implementation of Inclusive Class 

T1 Excerpt 11: 

“In my opinion, the factors that make inclusion successful are teachers’ skills. 

Teachers, as instructors, must have skills in teaching and managing the classroom to 

ensure that all students in the class can learn English effectively.” 

T2 Excerpt 12: 

“Many factors can lead to the success of an inclusive class, but I think the most 

important thing is the existence of a shadow teacher. When I teach English in an 

inclusive class, I sometimes feel overwhelmed. I have to take care of 30 students, 
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including 2 students with special needs. I really need help from assistant teachers or 

shadow teachers to take care of the students with special needs.” 

T3 Excerpt 13: 

“The inclusive class will be easier to conduct and more successful if teachers have 

knowledge of how to teach students and students with disabilities in the same class. 

Unfortunately, not all teachers have the opportunity to receive training in teaching 

inclusive classes. Therefore, many teachers face difficulty in teaching.” 

T4 Excerpt 14: 

“Teacher skill and knowledge are very important for the success of inclusive English 

learning” 

T5 Excerpt 15: 

“I think it's important for an inclusive class to involve shadow teachers because some 

students need more attention and care”  

 

The interview revealed that, based on preservice teachers’ beliefs, there are some 

factors that lead to the success of inclusive learning. The first factor is teachers' skills in both 

teaching and managing the classroom, as explained by T1, T3, and T4. The second factor is the 

number of students in the class. The significance of a teacher's competence in inclusive practice 

is apparent in its impact on student learning. Generally, research has shown that particular 

cognitive abilities and personality traits play a role in determining how effective teachers can 

be in providing high-quality instruction, ultimately contributing to student learning (Pit-ten 

Cate et al., 2018). As facilitators, teachers play a central role in the knowledge-seeking process. 

The attitudes of teachers can significantly impact the academic performance of students, 

particularly those with special needs.  

The next factor is the existence of a shadow teacher in the inclusive class. There are 

two preservice teachers who mention that the help of shadow teachers will lead to the success 

of an inclusive class. They are T2 and T5. A shadow teacher is an education expert who 

supports a student with special educational needs to promote their independence and success 

(Widodo & Umar, 2020). These teachers are well-qualified to guide and aid children dealing 

with various learning disabilities. Typically, they possess backgrounds in teaching, 

psychology, early intervention, and/or special needs education, and they undergo additional 

training from shadow teaching organizations to enhance their skills as shadow teachers. The 

shadow teacher holds a crucial position in the classroom.  

The last factor that leads to the success of inclusive learning is the number of students 

in the classroom. As mentioned by Teacher 5 in the interview, she felt that the ratio of teachers 

to students' numbers is imbalanced. She teaches 33 students, including 2 students with special 

needs. Student-to-teacher ratio is one external factor that can impact teaching and learning 

effectiveness. This is crucial for meeting the distinct educational needs of students with special 

needs, ensuring they receive sufficient support and guidance that aligns with their individual 

abilities. As revealed by Koc and Celik (2015), when there are more students for each teacher, 

achievement in those places tends to be lower. The research further suggests that hiring 

additional teachers is necessary to reduce the number of students per teacher, which could lead 

to improvements in students' achievement. 

4. Factors Barriers to Successful Implementation of Inclusive Class.  

The interview finding indicated that there are some factors that perceived by the 

preservice teachers as barriers to the success of inclusive education. As it is shown in the Table 
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4 those factors are untrained teachers, limited support from government, lack of facilities and 

class size.  

Table 5. Factors Barriers to Successful Implementation of Inclusive Class 

Teacher Factors Barriers to Successful Implementation of Inclusive Class 

T1 Excerpt 16: 

“The factor causing the unsuccessful inclusive class is teachers with low skill and 

competence. Because the teacher is the facilitator for students to learn, when they can 

teach and manage the class, the class will not be effective”. 

T2 Excerpt 17: 

“Support from the government is a very important thing. If there is no support in terms 

of facilities, infrastructure, and financial aid, then it can hinder the success of an 

inclusive class”. 

T3 Excerpt 18: 

“In the inclusive class, it is possible to receive students with hearing impairment, visual 

impairment, and other physical disabilities. If the material and facilities do not support, 

the class cannot run well”. 

T4 Excerpt 19: 

“I think the factors that can be barriers are the teachers that do not have sufficient skill 

and competence in teaching inclusive class because an inclusive class is different from 

a common class. So, the teacher has to understand how to deal with this situation”. 

T5 Excerpt 20: 

“Teaching is not an easy job, moreover teaching an inclusive class. We have to 

understand the characteristics of the students and teach them based on their condition. 

It is better for the school to adjust the number of students in the class. Because teaching 

33 students with 2 students that need more attention in the inclusive class is difficult.”  

 

As T1 and T4 mentioned that the poor quality of teachers hinders the success of 

inclusive education, the poor quality of teachers hinders the success of inclusive education. 

Teachers’ quality refers to the skills and knowledge that empower a teacher to achieve success. 

The significance of teachers' competence in inclusive practice becomes apparent in its impact 

on student learning. Broadly, research suggests that certain cognitive abilities and personality 

traits play a role in determining the extent to which teachers can effectively provide high-

quality instruction, consequently fostering student learning. In inclusive education, teachers are 

expected to be able to accommodate a diverse group of inclusive students. Nevertheless, 

teachers frequently experience a lack of readiness and concern when it comes to incorporating 

students with special education needs into regular classes (Hassanein et al., 2021). But in fact, 

in Indonesia, many researchers found that the teacher’s quality is still inappropriate (Sowiyah 

& Perdana, 2021; Putri & Ain, 2022). Given this condition, it is necessary for teachers, 

especially those who teach inclusive classes, to develop their skills and competence  

The lack support from government is also cause the barrier for the implementation if 

inclusive class. This statement is mentioned by T2. Government support is essential for the 

success of inclusive education due to various reasons; financial resources, policy development, 

professional development and infrastructure.  Government support is crucial in building an 

inclusive education system that not only meets the diverse learning needs of students but also 

creates an environment where every student can succeed. In fact, Yuwono & Pasani (2020) 

found that the support from the government is still limited especially related to the funding and 

facilities both the national and local governments, as well as from non-governmental 

organizations. It is also mentioned by Hata et al (2021) in-collaboration research with World 
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Bank that there are no rules or goals requiring the establishment of inclusive schools in rural 

areas. As a result, inclusive schools are more commonly found in local governments with better 

abilities to implement and fund these schools, especially in Java Island. In many areas, there's 

no assurance that districts even have a single inclusive school for primary and secondary 

education. This lack of inclusive schools also impacts the quality of teaching and learning. 

Clear guidelines and formulas for funding are essential, and various levels of administration 

must be responsible for carrying out Inclusive Education.  

The existence of assistive tools in inclusive education cannot be neglected. This is in 

line with the answer of T3 in the interview.  Some the students with special needs require some 

particular tools for communication and learning. For example, headsticks, lightweight pointers, 

alternative keyboards, pressure-activated switches, sound- or voice-activated devices, 

touchscreens, specialized software, and voice-to-text applications empower individuals with 

disabilities to operate a computer. The quantity of studies has grown annually, and there is a 

growing variety of options for learning tools and applications (Cheng & Lai, 2020). Primarily, 

utilizing technology to support special education typically doesn't lead to teaching challenges 

and teachers may choose the most appropriate tools for disabled students based on varying 

types and levels of disabilities. The lack of support for accessible areas also needs to be 

considered because in Indonesia, school grounds often remain uneven with pebbles and rocks, 

posing challenges to mobility both inside and outside the classrooms. Inside the classrooms, 

seating arrangements create difficulties, and the presence of numerous stairs in the school adds 

to mobility challenges (Ulfa et al, 2018). 

Traditionally, the emphasis on teacher effectiveness has cantered around the quality of 

teaching and instructional methods. Nevertheless, external factors, such as the student-to-

teacher ratio, also play a role in influencing the effectiveness of teaching. In Indonesia, there 

are no specific provisions that directly mention the number of students with special needs who 

can learn in inclusive classes, therefore teachers feel inundated due to the substantial quantity 

of students with special needs in the class (Kartini & Aprilia, 2022). In a classroom containing 

a considerable and varied student population, along with the inclusion of students with special 

needs, the workload for regular teachers escalates. Managing students with special needs 

necessitates more intricate approaches and programs, adding to the challenges faced by 

educators. 

5. The Types of Training Can Be Helpful to Teachers to Implement Inclusive Class.  

The final finding of the research suggests that specific training could be beneficial for 

enhancing teachers' readiness to effectively implement inclusive classroom practices. The 

result of the interview with five pre-service teachers is shown in Table 6. 

Table 6. Training needed by the Teachers 

Teacher The Factor 

T1 Excerpt 21: 

“When I teach the class with students with special needs, I teach them the 

same as I teach regular students. This is because I don’t know the way to 

modify the material. I need more knowledge that help me can modify the 

material and teaching activity.  
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T2 Excerpt 22: 

“I feel it is not easy to teach students with special needs when they are not 

enthusiast or experience tantrum. What I need is training on how to deal with 

this situation.” 

T3 Excerpt 23: 

“Because I study in English education major, I did not learn teaching 

students with special need especially how to manage class when they are in 

bad mood and suddenly angry and cry. I need training to understand more 

about the characteristic of the students.” 

T4 Excerpt 24: 

“To make the class run well, I need training to develop my skill and 

knowledge to develop the lesson for students with special needs in the 

inclusive class. This is important because it is not effective if we teach 

students with special needs using the same material and activities the same 

as regular students.“ 

T5 Excerpt 25: 

I need more knowledge in classroom management. I have to teach 30 

students with 2 students with special needs in the same time. This is not easy 

because sometimes I don’t understand how to deal with the students with 

special needs.”  

Based on the interviews there are two types of training required by pre-service teachers 

to successfully create an inclusive English classroom. The first is regarding designing 

individualized learning in the class for students with special needs. As mentioned by T4 and 

T5, they need this kind of training to modify lessons by considering what students learn, how 

they learn it, or what they produce during learning activities to fit their readiness, interests, and 

how they learn best. Modifying lessons helps teachers make sure that every student can 

understand and participate in the lesson with individual differences. Previous research indicates 

that teachers have lack ability in planning the lesson (Malata & Muzata, 2022). They often 

focused only on group work and lectures without considering how students with disabilities 

could participate. Also, the materials and tools chosen for teaching didn't cater to students with 

disabilities. The study also found that teachers struggled with inclusive teaching because they 

didn't have enough knowledge about how to plan lessons that include everyone. The study also 

found that teachers struggled to teach inclusively because they didn't know how to plan 

inclusive lessons properly. It suggests that teachers need more training on how to prepare 

inclusive lessons. Additionally, the training curriculum for teachers should focus more on 

teaching them how to plan lessons that are inclusive for everyone. Teachers need curriculum 

that helps with personalized teaching methods or teaching students with special needs. The 

research results also highlight the significance of exposure to Inclusive Education (IE) during 

the training phase and the necessity of cultivating the capability to conceptualize and bridge 

the gap between theory and practical application. This includes understanding both the "what" 

and "how" of teaching students. 

Understanding the concept of inclusive education is crucial for educators in teaching 

individuals with disabilities. As it is mentioned by T1 and T2 need training that help them 

fostering conducive class atmosphere Certain students with special needs may display 

disruptive actions like sudden emotional outbursts, tantrums, or defiance. These behaviours 

have the potential to disturb the learning atmosphere and influence the teaching process. 

Students who have social communication disorders or difficulties with social skills may find it 
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challenging to comprehend social cues, establish friendships, or engage in group activities. 

This struggle can result in feelings of social isolation or conflicts with peers. Another type of 

training is needed, as explained by T5. She mentioned that she needs training about class 

management. Teachers in inclusive schools should ideally possess specific skills and 

knowledge related to inclusive education and children with special needs. But in reality, they 

do not. A study by Yuwono and Okech (2021) indicates that untrained teachers struggle 

significantly with large class sizes when teaching students with learning disabilities and other 

special needs Furthermore, it was found that teachers face challenges in managing the average 

class size in terms of the teacher-learner ratio. Therefore, it is suggested that it's not just special 

education teachers who should have this knowledge, as is the current situation also demand the 

ability how to possess special education classroom management. 

 

CONCLUSION 

The result of the study indicates that novice teachers have various beliefs regarding the 

implementation of an English inclusive classroom in their teaching practice. The first belief 

concerns on the role of teachers in inclusive classrooms. They all agree that teachers have a 

crucial role since they have to work much harder than in a general class. They have to conduct 

planning, teaching, and assessment not only for regular students but also for students with 

special needs. The second believe is regarding to the skill they need to possess to teach 

inclusive classroom. They believe that there are two important skills that teacher needs to 

acquire, they are planning and class management skill. The third believe is them believe on the 

factors that lead to the successful incorporation of students with special needs in the general 

education class. They believe that teaching skills, both in instruction and classroom 

management, the presence of a shadow teacher in the inclusive class, and the student-to-teacher 

ratio can foster success in inclusive classrooms. They believe that factors such as low teacher 

quality, minimal government support, the lack of assistive tools, and an imbalanced student-

to-teacher ratio may hinder their incorporation of students with special needs into general 

education classes. The last concern is about training that might help them implement inclusion 

in the general education classroom. There are three types of training: the first helps teachers 

design individualized learning for students with special needs, the second focuses on handling 

disruptive actions of students with special needs, and the third focuses on effective classroom 

management. The Merdeka Curriculum plays a crucial role in supporting inclusive education 

by fostering an environment that values diversity and promotes equal access to education for 

all students, including those with special needs.  
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