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ABSTARCT 

This study was aimed at identifying the type of anxiety and investigating the 
factors caused speaking anxiety in second semester students of English 
Language Education in UNDIKSHA. Mixed-method was used as the research 
design of this study in which random sampling technique was also used to 
determine the research sample. 70 second semester students were involved as 
the research sample. This research was done in online setting due to COVID-19 
pandemic. The result of this study showed that there were two types of anxiety 
affected the second semester students, namely; state and trait anxiety. There 
were 26 % of second semester students influenced by state anxiety, 67% 
students were influenced by trait anxiety, and 7 % students were influenced by 
state and trait anxiety at the same time. In addition, it was also found that there 
were 5 internal and 11 external factors caused students’ speaking anxiety. The 
present study suggests some parties, namely English Language Education 
students, educator, and other researcher. The students are expected to 
overcome their anxiety as long with the assistance of educator to overcome it. 
Then, other researchers are expected to conduct deeper study about the 
solution to overcome anxiety.  
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INTRODUCTION 
Speaking is one of the skills that need to be mastered. Speaking skill 

makes use a language to reach purpose in the communication (Aboe, 2016). 
The purpose is to deliver the message from the speaker to the listener. Besides, 
Harmer (2001) defines speaking as the ability to process information and 
express it using the language fluently. In addition, speaking skill has also a 
dominant role in the communication. It helps people to deliver their oral message 
in the communication. Besides, it also supports students to participate actively in 
the discussion. Students can share their thought directly and join the discussion 
(Srinivas, 2019).However, Leong et al (2017) states that speaking is the most 
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difficult skill that needs to be mastered by the language learners. Many students 
face a difficulty in expressing their idea or themselves through a spoken 
language. Considering that matter, it is important to investigate the factor of 
difficulty in speaking skills. 

One of factors that make the learners difficult to develop their speaking 
skills is anxiety. Sutarsyah (2017) states that anxiety is the psychological or 
physiological sign that emerges caused by the pressure on someone which is 
referred to speaking performance. An individual experiences anxiety when 
she/he is in an uncomfortable situation to cope under the exerted pressure. It 
can be seen that an individual will sustain anxiety and show the symptoms, like 
trembling, touching objects, stuttering, and others in those situations. 
Wiedemann (2015) defines that anxiety is a human behavior, physiological 
response and physiological characteristic that appear when the people feel fear 
and worry. Besides, Anxiety is also defined as a condition when a person has to 
avoid a threatening condition but she/he is forced to face the condition because 
it gives pressure on that person (Sikandar, 2017). Therefore, when the students 
feel anxious during language learning, it can make the students difficult to 
achieve the learning outcomes. It usually happens when the students speak 
during an interaction (Khusnia, 2017). 

Asysyfa et al (2019) argues that speaking anxiety is the condition 
crucially affects the students’ language learning process. McCroskey (1982) said 
that speaking anxiety is an individual feeling which is afraid to speak in real 
communication. It is supported by another definition which states that speaking 
anxiety is the conditions where humans feel nervous to express themselves in a 
spoken language. Moreover, speaking anxiety is also known as self-perception, 
belief, feeling, and behavior appears in the language learning process (Horwitz 
et al., 1986). It shows that the learning outcomes cannot be achieved well by the 
students when they have speaking anxiety. The preliminary research shows that 
there are many second semester students feel anxious when they are speaking 
English in the front of public or class. Students have faced some symptoms 
when they feel anxious, such as; nervous, heart beating fast, confuse, getting 
cold, and trembling while speaking English. Those symptoms indicate anxiety 
when they are speaking English in front of the public or class in which the 
symptoms become challenge or problem in speaking English. Therefore, the 
types of students’ anxiety and the factors that cause them are important to be 
investigated particularly in the second semester students of English Language 
Education. There are two types of anxiety argued by Speilberger (1983), namely; 
trait anxiety and state anxiety. Trait anxiety is described as an anxious and 
nervous feeling appears in every situation in which it is a person’s innate nature. 
The people who have trait anxiety will tend to perceive any situation as the 
threatening situation for them, and they will respond that situation through 
various anxious reactions (Clerrq, 1994). On another side, state anxiety is 
temporarily felt by an individual which means that it will be appeared in a 
particular situation. Besides, state anxiety also defines as the emotional reaction 
which produced by the bad feeling toward certain things and consciously tense 
up and feel afraid about that situation (Carducci, 2009). 

The factors that cause speaking anxiety are divided into two categories, 
such as; internal and external factor that cover several dimensions. Internal 
factor is the anxiety factor emerges within students, such as; feeling worry while 
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speaking anxiety on the stage or public, feeling unconfident, and feeling shy. 
Meanwhile, the anxiety factors appear from the students’ knowledge and 
environment, such as; grammar, pronunciation, vocabulary or other people 
judgment are categorized as external factor (Rajitha & Alamelu, 2020). Further, 
Tian (2019) stated there are four factors which make students feel anxious in 
speaking, such as the students have limited time to do the preparation before 
they speak, the students’ language vocabulary is limited, the students feel afraid 
when they speak, they will get negative feedback from others and does not get 
attention from the audience. Additionally, the main factor which makes the 
students feel anxious in speaking is worried about making mistakes (Haidara, 
2016) 
 
METHOD 

This study was conducted by using mixed-method particularly in the 
design of explanatory sequential mixed-method. Creswell (2014) states that 
explanatory sequential is one of mixed method designs used by researchers to 
gain the quantitative and qualitative data. There were three instruments used in 
the present study, namely researcher, questionnaire, and interview guide. The 
researcher had main role in giving and conducting interview to the research 
subjects. In this study, two questionnaires were used to collect the quantitative 
data, namely self-report and closed ended questionnaire. Then, the interview 
guide, in-depth interview, was used to collect qualitative data. After obtaining the 
data, then quantitative data were tabulated using Microsoft Excel and analyzed 
using SPSS 16.0. In analyzing the data, this study used percentage and four 
stages data analysis from Miles et al. (2014).  

The setting of this study was Ganesha University of Education in which 
there were 235 second semester students of English Language Education used 
as the population of this study. It is stated that the entire number of population 
will become the research sample when it is less than 100, but the sample can be 
taken between 10 – 25 % and more when the population is more than 100 
(Arikunto, 2010). Considering that statement, the researcher used 30% of the 
population as the sample of this study which was 70 second semester students. 
The researcher used simple random sampling technique for determining the 
sample of this study. Simple random sampling is the sampling technique which 
determines the sample randomly regardless of the level in a population 
(Sugiyono, 2013). 
 
FINDINGS & DISCUSSION 

The self-report questionnaire was used to gain the data which were 
about the types of anxiety felt by the second semester students in English 
Language Education, Undiksha. The self-report questionnaire was adapted from 
Speilberger (1983) which was called as State Trait Anxiety Inventory. The 
students’ response on self-report questionnaire (STAI) explains that students in 
second semester at English Language Education have anxiety. In this case, 
speaking is such threatening situations for the students that can make the 
students feel anxious. It is related with Spielberger (1972)  who states that 
anxiety appears when there is stressor or stimulus that makes the people feel 
worry. The result of the self-questionnaire was presented in figure 1.  
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Figure 1. Chart of Type Anxiety 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

There were 76 students who became the respondent in filling the self-
report questionnaire. It was found that 51 students reached the highest score in 
trait anxiety, 20 students reached highest score in state anxiety, and 5 students 
reached balance score between state and trait anxiety. It meant that 67% of 
second semester students experienced trait anxiety, 26% of second semester 
students experienced state anxiety, and 7% of other students experienced trait 
and state anxiety. Beside trait anxiety, there were 26% students in the second 
semester experience state anxiety. It means that 26% students in the second 
semester would be anxious in threatening situation. When some people have 
state anxiety, they feel anxious only in certain situation that make them feel 
threatening. People will return to be normal if the threatening situation 
disappears. For example, is speaking English, if some people have state anxiety 
in speaking English, they will feel anxious only when they have to speak English, 
they have no problem with other situations. That is why state anxiety is said to 
be temporary anxiety (Speilberger, 1983).  

Based on the result above, it could be seen that most of second 
semester students had anxious personality. They would feel anxious in every 
situation included in speaking activities done in the classroom or their social life. 
People with trait anxiety would feel anxious in any kind situations due to people’s 
judgment toward the situation. Speaking English was one of condition that gave 
a different impact toward other people. People would not have a problem in 
speaking English when they were confident about themselves. On another side, 
people with trait anxiety felt anxious easily. They assumed that all the situations 
would give negative impact for them. The feelings of being worry and afraid 
would appear. There were few students in the second semester who 
experienced both trait and state anxiety. This kind of students felt anxious in 
every situation but they would feel more anxious in a particular situation. In fact, 
it depended on their judgment or assumption toward the situation whether there 
was something threatening or not that made them to feel anxious. However, the 
results were relevant to the definition of state and trait anxiety argued by  
Speilberger (1983). It is stated that Trait anxiety is an anxiety that a part of 
people personality that can make the person can feel anxiety in any kind of 
situation. However, state anxiety is an anxiety which can appear in specific 
situation. It could be seen that the students who experienced state and trait 
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anxiety at the same time could feel anxiety in every kind of situation but they 
also felt anxious in a certain situation, for instance; when they were speaking 
English. Another example could be seen through three different situations, such 
as; speech, role play, and storytelling.  

The state anxiety appeared when they had to tell a story. Meanwhile the 
students who experienced both state and trait anxiety would be caused by 
speech and role play in which they would assess whether it was a threatening 
situation or not. Therefore, it could be said that the second semester students at 
English Language Education faced state and trait anxiety. Further, this study 
also supported by the previous research from Indrianty (2016) who state that 
trait and state anxiety are the types of anxiety experienced by the students in 
speaking English in One Hotel and Tourism College Bandung. 

Based on the result of closed-ended questionnaire, the main internal 
factor which caused speaking anxiety in second semester is “feel anxious while 
speak in front of class”, because there were 30 students from 76 students who 
chose it as the factors caused their speaking anxiety. It meant that “feel anxious 
while speak in front of class” was an internal factor that caused 39% of students 
in second semester experienced speaking anxiety, then followed by “feel worry 
while speak in front of people” with 26 students, “feel not confident while 
speaking” with 24 students and “feel shy while speaking” with 23 students. It is 
relevant with the previous research from Rajitha and Alamelu (2020) who said 
that, the internal factors cause speaking anxiety were state fear, feeling shy and 
also not confident. In addition, this result of the study also relates with 
Akkakoson (2016) who stated that self-confidence is one of factor causes 
speaking anxiety.In addition, the findings showed that there were several factors 
caused speaking anxiety experienced by second semester students at English 
Language Education in which they were categorized as internal and external 
factors. The researcher analyzed the total number of students who chose agree 
(4) and strongly agree (5) in each item to determine which internal and external 
factors caused speaking anxiety in second semester students. When the 
students chose agree and strongly agree in each item, the students confirmed 
that those items (factors) were the trigger of their speaking anxiety. Meanwhile, 
the students who chose strongly disagree (1) and disagree (2) meaning that the 
students were not affected by the factors and the students who chose neutral (3) 
meaning that they could not determine if they were affected by the factor or not. 

It was also found the main external factor that caused speaking anxiety 
of the second semester students which was “confusion in ordering words”. This 
kind of factors was chosen by 41 students that can be calculated that 54% 
second semester students experienced speaking anxiety caused by “confusion 
in ordering words”. There were 38 students who chose cannot give a 
spontaneous response”. It was followed by 37 students who chose afraid in 
grammar mistakes”, “not good in grammar and lack of vocabularies” with 35 
students, “do not know how to express the thought well” with 34 students, “not 
fluent in speaking” with 32 students, “afraid in pronunciation mistakes” with 31 
students, “lack of knowledge in speaking” with 30 students, “fear in negative 
feedback” with 26 students and “do not know how to pronounce the words well” 
with 24 students. This result was relevant to the previous study conducted by 
Rajitha and Alamelu (2020) who found that language factors, grammar factors, 
pronunciation factors and peer factor were the external factors influenced 
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speaking anxiety and also the study conducted by Sadighi and Dastpak (2017) 
who found that limited vocabulary is such a main factor that makes students feel 
anxious in speaking.  

In-depth interview was conducted to strengthen the result of close-ended 
questionnaire in which the researcher simplified the internal and external factors 
caused speaking anxiety into several parts. The internal factors that caused 
speaking anxiety were stage fear, lack of confidence and feeling shy. The 
external factors were language factors, grammar factors, pronunciation factors 
and peer factors. During the interview session, it was also found the new internal 
factor caused speaking anxiety, namely; “compering self to other”. There was a 
student who said that she felt anxious when she saw other people were better 
than her, particularly when she did her homework which was making a video 
using English. It was a new internal factor caused speaking anxiety recently 
found in this study. In conclusion, there were 5 internal and 11 external factors 
caused students’ speaking anxiety in second semester at English Language 
Education. 
 
CONCLUSIONS 

This study showed that the types of anxiety experienced in second 
semester students were state and trait anxiety, but around 67%, the students 
experienced trait anxiety which meant the anxiety experienced by the students is 
a part of their personality. Meanwhile, the rest of students experienced state 
anxiety (23%) and had balance score of trait and state anxiety (7%). 
Furthermore, for the factors caused speaking anxiety, this study showed there 
were 16 factors caused speaking anxiety, which 5 factors came from internal of 
students and 11 factors came from external of students. The main internal 
factors caused speaking anxiety was “feel anxious while speak in front of class” 
and the main external factor caused speaking anxiety was “confuse in ordering 
words” 
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