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Abstract 
The purpose of this study is to improve students' vocabulary mastery with the use of 

drilling techniques integrated with technology through English vocabulary videos and to 

find out students' opinions regarding the implementation of drilling techniques through 

vocabulary videos.   This research is a Classroom Action Research (PTK). The subjects 

in this study were fourth-grade students of An Elementary School in Bangli Regency, 

Bali, totaling 25 students. There were two data collection techniques: vocabulary tests 

and student interviews. The research procedure includes stages: planning, action, 

observation, and reflection. Based on the study's results, it can be concluded that using 

drilling techniques integrated with technology through vocabulary videos can improve 

vocabulary mastery in students. This is evidenced by the results of student scores from 

the pre-test with a mean score of 57, which increased in cycle I to 74, and in cycle II 

increased to 86. In addition, students' opinions related to the implementation in class or 

online said that the use of drilling techniques integrated with technology through 

vocabulary videos was exciting and fun; besides that, students also felt motivated and 

more enthusiastic in learning, and of course, it could improve students' vocabulary 

mastery. Therefore, it can be concluded that using drilling techniques integrated with 

technology through vocabulary videos can improve vocabulary mastery in students at An 

Elementary School in Bangli Regency, Bali. 
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1. Introduction 

In the current era of globalization, learning English is very important in the learning 

process. English is an international language used in communication and the key to accessing 

science, technology, and information. In English, vocabulary acquisition is one of the essentials 
that can improve students' literacy and competence (Harmer, J, 2008). Vocabulary teaching at the 

primary school level has become an essential foundation for developing language skills in English 

(Nation, P., 2007). Thornbury (2017) states that "without vocabulary," we cannot convey anything,
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and with this statement, students' vocabulary knowledge must be improved. Therefore, students' 
vocabulary understanding will make it much easier to express their thoughts and feelings, and can 

also develop their knowledge of science and technology to reach the functional level easily.  

Vocabulary mastery is an important factor in learning English. Vocabulary is an essential 

component in education because it can underlie four skills in English: reading, writing, speaking, 
and listening (Asyiah, 2017). Students with a good vocabulary will better understand the lesson 

material, communicate more effectively, and explore the latest information (Schmitt, 2020). 

Although students have been learning since elementary school, they still experience difficulties in 
communicating in English (Halimah et al., 2022; Mulyono, 2020; Pratolo et al., 2019) For example, 

Pratolo et al. (2019) stated that the challenges faced by students in learning mathematics are 

difficulties in understanding and memorizing mathematics, difficulties in motivating also affect 
students' difficulty in understanding mathematics. This is a common problem that often occurs 

when learning languages. Likewise, at An Elementary School in Bangli Regency, Bali, there is a 

problem: difficulties in mastering vocabulary. This was found from preliminary observations 

conducted through interviews with grade 4 teachers at An Elementary School in Bangli Regency, 
Bali. This is evidenced by the results of students' English grades, as many as 55% of students' grades 

are still below the KKTM. Several factors cause this: First, less than optimal use of facilities, such 

as technology tools that are still rarely used. Second, students lack motivation because they think 
learning English is difficult. Third, learning techniques are not appropriate because teachers still 

use traditional techniques. Fourth, teachers still teach using only the LKS book as open material.  

Ideally, to find solutions to the above problems, student characteristics are essential to be a 
good starting point. Young learners can learn faster using repetitive actions (Lucas et al., 2014). By 

repeating indirectly, they have learned to memorize. Repetition is one of the characteristics of the 

drilling technique in language teaching (Ihsanda, 2023). One approach that has gained attention is 

the drilling technique, which is part of the ALM (Audio Lingual Method). It can be interpreted that 
the drilling technique is a technique that emphasizes the practice of language teaching, here it 

involves repetition of words and phrases where students are asked to repeat what vocabulary is said 

by the teacher (Nurviyani et al., 2022). Fauzia & Lolita (2018) said that using videos and drilling 
techniques proved effective in helping students, especially in understanding and memorizing new 

vocabulary. The drilling technique, carried out by continuous repetition, will make students 

remember more in the long term of new vocabulary because they practice actively. Young learners 

are active but get bored quickly (Ratminingsih & Budasi, 2018). Therefore, Young learners are 
more interested in learning using audiovisuals.  

The drilling technique is a traditional method that focuses on repeated practice for memory 

recall, particularly for vocabulary (Santosa et al., 2020). It is widely used in language education, 
particularly in teaching vocabulary and comprehension, as it helps learners retain knowledge 

(Thornbury, 2017). However, with the advent of technology, practice techniques have evolved, 

becoming more interactive and engaging. One of the most significant benefits of integrating 
technology with practice techniques is the ability to provide immediate feedback. Digital tools offer 

instant explanations that help learners quickly identify and correct mistakes, making learning more 

efficient and smoother (Hampel, 2006). This immediate feedback is crucial for effective learning, 

allowing learners to adjust their understanding directly. Furthermore, using technology in practice 
techniques, such as interactive video platforms with gamification elements like quizzes, has proven 

very effective (Santosa et al., 2020). This repetitive practice becomes fun and less monotonous, 

thus making learning more engaging. In addition, the integration of technology such as YouTube 
in online learning also has a positive impact on the development of critical thinking in students 

(Merta et al., 2023). Furthermore, using YouTube-based video media effectively increases 

vocabulary acquisition in elementary school students (Sorohiti et al., 2024). Therefore, drilling 
techniques can be combined with technologies such as media platforms, YouTube, and WhatsApp 

to provide repetitive activities in vocabulary learning that can add new vocabulary to students. 

Several advantages strongly support using vocabulary videos in their application to support 

new language learning (Mayer et al., 2020). Videos used to combine visual and auditory senses can 
improve students' abilities and skills in using some words according to their forms (Paivio & Clark, 

1991). According to Mayer et al. (2020), students are more supported by remembering the video 

material presented by the media, and with this multimedia, it dramatically supports students with 
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successive repetitions well and creatively. Research from Paivio & Clark (1991) using audio and 
visual simultaneously and in collaboration can help students to remember better, meaning that 

hearing and fast memory are needed in this case. Videos as animated learning media, such as 

YouTube, are said to increase students' vocabulary and help them pronounce words correctly to be 

more fluent in speaking English (Wahyuni & Pratiwi, 2021). Sismona (2020) states that using 
videos can capture the efforts and participation of each institution member at each stage of the 

vocabulary process, from planning to writing to revision. This implies that the video can help 

students remember their vocabulary. 
A previous study by Yuni (2020) conducted experimental research at Islamic Junior High 

School An-Nuriyah Benjeng Gresik found significant changes after using drilling techniques to 

teach vocabulary for 25 VII A students. Similarly, Terasne et al. (2022) conducted an experimental 
study where the experimental group produced a significant increase of 70.22 above the average. 

Furthermore, Qalyubi (2023) conducted a quasi-experimental study on grade 7 students consisting 

of 64 students. The experimental group got superior results with an average of 71.15 compared to 

the control group, which was only 65.23. It can be explained that the experimental use of drilling 
here was successful and effective. It can also be seen from Terasne et al. (2022), who conducted 

experimental research at a senior high school, where 70% of students succeeded in answering 

vocabulary tests well, which means drilling techniques are effective for improving vocabulary 
mastery. 

Maulidiyah et al. (2023) said that students' discipline in class when watching English 

vocabulary videos can improve students' ability to understand English vocabulary quickly. Students 
usually watch up to 20 vocabulary videos on YouTube. This study was conducted in a high school 

with a random sampling of 45 students. Furthermore, research shows video media can also improve 

students' vocabulary acquisition. This study was conducted using Junior High School Participants 

at SMP Muhammadiyah 1 Jember with a total of 36 students in class VII C, and the results were a 
significant increase in vocabulary mastery and student interest in English learning using videos 

(Devanti, 2018). So, it can be concluded that from some of the above studies that have conducted 

previous research, the results obtained are positive. Therefore, previous research proves that 
researchers can research the use of drilling techniques integrated with technology through 

vocabulary videos to improve vocabulary mastery in students because several previous studies have 

supported it. 

2. Method 

This study used a Classroom Action Research (CAR) design. According to Blanco-

Hermida & Úbeda Mansilla (2020), classroom action research is one method to find out what things 

are used to obtain success that can improve students' abilities in the learning process. There are 
many teachers who have implemented their personal reflection in teaching (Blanco-Hermida & 

Úbeda Mansilla, 2020). This design aims to discover the use of drilling techniques using vocabulary 

videos to improve vocabulary mastery of elementary school students in Bangli City. The research 
was conducted based on the procedures that have been presented in the previous research design, 

where the procedure consists of planning, action, observation, and reflection. Before the first stage 

was carried out, the researcher made initial observations first, there were informal interviews and 

also pre-observation tests to find out the problems that existed in the school. 
This research was conducted at An Elementary School in Bangli Regency, Bali. The object 

of this research is 4th-grade students of An Elementary School in Bangli Regency, Bali, in the 

academic year 2024/2025. The total number of students is 25. Students have general English skills 
because the school has implemented the Merdeka curriculum so that students are familiar with 

English, but most of them have difficulty in vocabulary mastery based on the results of interviews 

with teachers. The school also has facilities such as LCD projectors and wifi to implement drilling 
techniques integrated with technology, but these facilities have not been utilized optimally. In 

reading, speaking, and especially in understanding texts.  

Table 1. Blueprint of Vocabulary Test 
Subject Cognitive Level Vocabulary Knowledge 

Aspect 

Question Indicator 
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Daily 

Activities 

C1 

(Remembering) 

Word Class Students can identify words based on 

their class (noun, verb). 

Daily 

Activities 

C2 

(Understanding) 

Word Recognition Students can match words with pictures 

or recognize the meaning of words from 

the choices given. 

Daily 
Activities 

C1 
(Remembering) 

Spelling Students can complete words with 
missing letters, choose the correct 

spelling, or arrange the letters. 

Daily 

Activities 

C2 

(Understanding) 

Recall of Meaning Students can understand the meaning of 

words in simple contexts or from direct 

definitions. 

 

Muliawan (2018) states that PTK uses two analysis approaches, namely quantitative and 
qualitative. In this study, quantitative analysis used descriptive statistics to assess students' 

vocabulary achievement. For example, there are vocabulary outcome tests such as pre-test and post-

test which are used to find the mean, median, and mode scores of students, so these are calculated 
using statistical descriptions. Thus, it can be seen in detail regarding the description of the 

improvement of students' ability to master vocabulary. As for the qualitative analysis, thematic 

analysis was used to explore students' opinions regarding their opinions on the use of drilling 

techniques integrated with technology through vocabulary videos to improve vocabulary mastery 
in students who have been applied in class or online. To find the qualitative data, there is an 

interview with students which aims to collect qualitative data from students. Then the data that has 

been obtained through student interviews is analyzed to identify emerging themes, provide insight 
into how students experience using the technique, the challenges faced, and the benefits obtained 

after learning to use the technique. 

3. Findings 

Before conducting the next stage of Classroom Action Research (CAR), so students are 

asked to answer the Pre-test which contains 20 multiple choice questions about the vocabulary of 

daily activities. The result of the Pre-Test are shown in the following table: 

Table 2. The Students' Pre-Test Scores 

Descriptive Score 

MEAN 57 

MEDIAN 50 

MODE 50 

 
Based on the pre-test results, it can be seen that the mean score is 57, which indicates that 

overall vocabulary mastery is below the KKTP of 70. The median score is 50, which indicates that 

many students scored below this standard, while it can be said that a few students scored above this 
standard, but still did not meet the required standard. The mode is 50, indicating that most students 

obtained relatively low scores that are still below the KKTP. For details of the frequency 

distribution of students' pre-test scores can be seen in Figure 1. 

 
Figure 1 Frequency Distribution of Pre-Test Student Scores 

 
The data results showed that ten students, or 40% of the class, scored higher than the 

Minimum Mastery Criteria of 70. The remaining fifteen students, or 60% of the class, did not meet 
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the standard. 85 is the maximum achievement score. 10 was the minimum achievement score. This 
study revealed that the vocabulary achievement of fifteen students was still below the Minimum 

Mastery Criteria of 70. 

This research identified students struggling with vocabulary achievement, as reflected in 

low pre-test scores. To address this, a teaching module focused on vocabulary related to daily 
activities was developed, incorporating engaging YouTube videos. The materials from these videos 

were integrated into lesson plans, and the researcher’s  ield notes were used  or data collection. A 

post-test was prepared to measure improvement by comparing pre-test and post-test results.The 
teaching process took place at An Elementary School in Bangli Regency, Bali , where the researcher 

acted as an English teacher for Grade 4. The first session was held on February 5, 2025, and began 

with greetings, introductions, and an ice-breaking activity to engage students. The lesson started 
with questions to spark curiosity about daily activities. Despite responding in Indonesian, students 

showed enthusiasm and participation. During the core teaching activities, the researcher used a 

projector to show vocabulary videos in English, pausing frequently to explain and reinforce learning 

through repetition drills. Students practiced saying words collectively, followed by guided 
repetition to strengthen memory. The approach emphasized interactive learning and active student 

involvement.  

The researcher conducted both face-to-face and online learning sessions to improve 
students' vocabulary related to daily activities. Online learning was facilitated through a WhatsApp 

group, where students were assigned YouTube videos and interactive tasks, including voice notes 

and Google Form quizzes, to reinforce vocabulary retention. The second and third meetings, held 
on February 6 and 7, 2025, followed structured activities involving ice-breaking exercises, video-

based learning, interactive guessing games, and group discussions. Students gradually became more 

engaged and active in answering questions, though some struggled with focus and comprehension. 

Observations revealed initial classroom distractions, but students showed improvement in 
participation and enthusiasm by the third meeting. Special attention was given to underperforming 

students to encourage engagement. A post-test conducted in the fourth meeting demonstrated 

progress, with 60% of students scoring above KKTP 70, indicating a positive impact of the teaching 

strategies. 

Table 3. The Students' Post-Test 1 Score 

Descriptive Score 

MEAN 74 

MEDIAN 75 
MODE 90 

 

The results showed that of post-test 1 had improved compared to the pre-test results. Based 

on the results of post-test 1 conducted to measure students' vocabulary mastery, the following data 

were obtained: The mean (average) score of post-test 1 is 74, the median (middle score) is 75, and 

the mode (score that often appears) is 90. 

Figure 2. Frequency Distribution of Student Score in Post Test 1 

 

Of the 25 students, a total of fifteen, or 60%, got a score above the minimum mastery criteria 

of KKTP 70. While ten students or 40% of the class still have not met the minimum KKTP standard 

of 70. The maximum score achievement is 90, while the minimum score achievement is 50. This 
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shows that although there is an increase in vocabulary mastery in students, some students still have 
difficulty understanding vocabulary. So it can be said that in this study, there are ten students who 

are below the minimum mastery criteria of KKTP 70 for vocabulary achievement. So there needs 

to be further strategies to improve vocabulary understanding in students, especially for students 

who are still below KKTP 70. 
This study aimed to improve students' vocabulary mastery, starting with a pre-test that 

showed 15 out of 25 students scoring below the KKTP 70 threshold. To address this, vocabulary 

videos were used in class to introduce and reinforce learning. While some students engaged 
actively, others were distracted or struggled with comprehension. By the second meeting, students 

showed increased participation, particularly in online activities via WhatsApp, including Google 

Forms and voice note assignments. These exercises helped strengthen memory and vocabulary 
retention. The third meeting saw improvements in student confidence, with hesitant students 

beginning to ask and answer questions, although some still faced difficulties with pronunciation 

and sentence formation. 

Challenges included classroom management issues, student distractions, fear of asking 
questions, difficulties in remembering and pronouncing vocabulary, and struggles with forming 

sentences. Reflections led to corrective actions for the next cycle, including disciplinary measures, 

closer student engagement, and structured sentence-building exercises.The post-test revealed a 
positive trend in vocabulary mastery, with 60% of students improving their scores. However, 10 

students remained below the passing threshold, prompting further interventions in Cycle 2 to 

enhance learning outcomes 
Cycle 2 aimed to improve students' vocabulary mastery (pronunciation and recall) by refining 

the previous cycle's methods, using the same "Daily Activities" topic and YouTube videos but with 

richer vocabulary. Before in-person classes, videos were shared via WhatsApp for pre-learning, 

while classroom sessions included interactive video viewing with pronunciation practice, repetition 
of past vocabulary, and teacher explanations. The first meeting (Feb 12, 2025) began with greetings, 

prayer, and warm-up questions, followed by an engaging video with pauses for reinforcement, 

student participation checks, and a closing quiz to motivate recall. Post-tests and field notes tracked 
progress, with the goal of making learning more effective, engaging, and impactful for vocabulary 

retention. 

Table 4. The Students' Post-Test 1 Score 

Descriptive Score 

Mean 74 

Median 75 

Mode 90 

 
The results showed that the mean score of post-test 2 was 86. Twenty-five or 100% scored 

higher than the Minimum Mastery Criterion (KKTP) of 70. No students scored below the minimum 

mastery criteria (KKTP) of 70. 
 

Figure 3. Frequency Distribution of Post-Test 2 Student Scores 

 
 

100 is the maximum achievement score, while 75 is the minimum achievement score. From this 
analysis, all students experienced an increase in scores from the previous post-test. The results of post-

test 2 showed very encouraging achievements. A total of 25 students scored above the KKTP 70.  
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This is an improvement in students' vocabulary mastery related to daily activities after two cycles 
of drilling process. This shows that learning in cycle 2 both online and offline is more improve because 

it is able to improve students' abilities both in pronunciation, understanding, and pronunciation of 

vocabulary in students.  The Post-Test results from Cycle 1 to Cycle 2 showed an increase in students' 

vocabulary mastery, especially in Cycle 2. This success can show that the learning carried out through 
the drilling technique with vocabulary videos is in accordance with the needs of students so that they 

can more quickly master the material taught and can increase students' motivation and understanding 

in learning English vocabulary. 
During this reflection after receiving the findings from the post-test 2 and some unstructured 

researcher field notes, then the researcher analyzes the completion of the cycle 2 action. From the 

beginning of the implementation of the pre-test to the post-test 2, students' scores have increased, so 
researchers or teachers are very proud to see an improvement in students' abilities, especially in 

achieving vocabulary about daily activities. The results showed that there were 100% of students' scores 

were above the Minimum Mastery Criteria KKTP 70 in post-test 2. The researcher succeeded in 

achieving the desired goal of improving students' ability in vocabulary. This is evidenced by the results 
that have been recorded and it can also be seen that students' scores from cycle to cycle always increase 

and pass the minimum criteria of KKTP 70, so researchers say that students' English vocabulary 

achievement using learning videos from YouTube has increased. Although students' abilities have been 
proven to increase, guidance from teachers is still needed in order to achieve maximum improvement 

in students' vocabulary skills. In addition, in the previous cycles from cycle 1, of course, there were 

shortcomings, obstacles, and also obstacles faced, but all of them could be handled well and ran 
smoothly according to the desired plan. Therefore, researchers and teachers decided to end their 

Classroom Action Research (CAR) 

 

Figure 4. Frequency Distribution of Student Score in all 

 
 

In the pre-test, the score was still 57, which showed that the average was not in accordance 
with the KKTP of 70. After the next action in the cycle, I learn, the average score increased to 74. 

Furthermore, in the action in cycle II, the students' score increased to 86. Based on the reflection, 

using drilling techniques integrated with technology through vocabulary video media can 
effectively improve students' vocabulary mastery. Thus, this class action research can be said to 

be successful. 

This study aims to determine students' opinions regarding implementing the drilling 
technique integrated with technology in English language learning. To achieve this goal, interviews 

were conducted with all fourth-grade students participating in the learning activities. The interview 

data were analyzed using a thematic analysis approach. This learning method received positive 

responses from students. Most students said that by learning vocabulary repeatedly, it can help 
students improve their ability to master English vocabulary, of course, in daily activities. Most 

students said that the vocabulary videos were very interesting, especially since there were pictures 

in the videos that could explain the vocabulary. The pictures in the video can make it easier for 
students to understand the context in the video. Some students also said that repetition of vocabulary 

can make it easier for students to remember the vocabulary given. The results of the interviews are 

presented in more detail below: 
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Student Learning Interest 

Interview Question: How do you feel when you do exercises and learn to pronounce vocabulary 

together in class? 

Students' Answers 

 
P1-   : “I really enjoy learning because it is not boring.” 

P11-   : “I can understand the vocabulary quickly because the learning process 

is repeated.” 

P21-   : “ he learning is very  un, in every lesson there are interesting games so 

that I am not sleepy and eager to learn.” 

 

Students showed high enthusiasm for the drilling process in class. The repetitive activities made 
it easier for them to understand the vocabulary, and the fun game activities increased their 

interest in learning. 

 

Fun Learning Atmosphere 

Interview Question: Do you enjoy learning English in class using vocabulary videos? 

Students' Answers 

 
P1, P6-   : “I really enjoy learning vocabulary using the videos, because the 
videos are very interesting and easy to understand.” 

P2-P5, P16-   : “I like learning using vocabulary videos because there are 

interesting pictures, which can make it easier for me to memorize vocabulary 

quickly.” 

P21-   : “ he teacher is very patient in teaching, so I  eel com ortable and happy 

learning in the vocabulary class.” 

 

The learning videos succeed in creating a fun and easy-to-understand learning atmosphere. The 
interesting visuals and the teacher's patient approach make students feel comfortable and 

motivated. 

 
Effectiveness of Online Learning 

Interview Question: 

Do you think online learning through a WhatsApp group can make it easier for you to learn 

vocabulary? 
Do the assignments make you more confident? 

Students' answers: 

 
P1-   : “I  ind it very easy to learn online, because I can learn while lying down 
and relax my mind.” 

P18-   : “With the videos and assignments given through the WhatsApp group, 

I can understand and remember the vocabulary quickly.” 

P1-   : “Yes, I started to gain con idence with the tasks given, such as sending 

voice notes, which can train my ability to pronounce vocabulary correctly.” 

P16-   : “I  elt scared at the beginning because I was embarrassed by my wrong 

pronunciation, but in the next meeting I started to feel confident because I saw the 

teacher's response, which was very kind, and appreciated the process.” 

 

Online learning provides flexibility and a relaxed atmosphere. Tasks such as voice notes 

increase students' courage to practice vocabulary pronunciation, and the teacher's positive 

response also boosts confidence. 

 
Vocabulary Media Engagement 

Interview Question: 

Do you watch vocabulary videos together? 
Do you also watch other vocabulary videos? 

Have you ever learned English using YouTube? 
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Students' Answers: 
 

P1-   : “Yes, I watch the vocabulary videos given through the WhatsApp group.” 

P5-   : “Yes, I watch other vocabulary videos, because when I open the link o  

the given video, there are some other vocabulary videos that appear below it, so I 

click and watch them.” 

P3, P5, P10-   : “I learn vocabulary using You ube.” 

P1, P2, P4, P6-  : “I never use You ube because I mostly use  ik ok, so the 

English content is already through on  ik ok.” 

P16-   : “I never learn English using You ube because I am not given the 

opportunity to hold my phone every day.” 

 

The majority of students follow vocabulary videos shared through WhatsApp groups. Some 

also explored additional videos on YouTube independently. TikTok has become an alternative 

learning medium for some students. However, limited access to devices is an obstacle for 
others. 

 

Students' Self-Confidence Growth 

Interview Question: Did the assignment make you more confident? 

Student Answer 

 
P1-   : “Yes, sending voice notes helped me practice pronunciation and made 

me more con ident.” 

P16-   : “At  irst I was shy, but then I  elt brave because the teacher appreciated 

our e  orts.” 
 

Learning that involves active practice and a teacher approach that values the process has a 

positive impact on students' confidence development. Students who were initially shy became 

more courageous in asking and answering questions. 
 

Parental Support and Accessibility 

Interview Question: 
Are you accompanied by your parents when learning at home using vocabulary videos? 

Do you have your own phone, and can use it well? 

Student Answers: 
 

P1-   : “Yes, I am accompanied by my parents.” 

P19-   : “No, I study independently.” 

P1-   : “I have my own phone and can use it well.” 

P20-   : “I do not have my own phone, but I can use it well.” 

 

Most students have parental support when studying at home and have access to personal 
devices. However, others study independently and have to share devices. 

 

Learning Obstacles 

Interview Question: What obstacles do you feel during the online learning process at home? 
Student Answers: 

 
P1, P5, P10, P15-   : “ he connection was bad when watching You ube videos, 

so I had to wait.” 

P2-P4, P6-  : “I must wait  or my parents to come home to borrow the phone.” 

P21-   : “ here are no obstacles, but sometimes I get sleepy because I watch 

videos late at night.” 
 

Technical constraints such as internet connection and device limitations are challenges in online 

learning. However, some students can still get around it even though they have to study at night. 
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Based on the results of the interviews, it can be concluded that learning conducted online or 
offline using the drill technique is very helpful for students in understanding vocabulary. This also 

has a positive impact on students because students have improved from cycle to cycle. By learning 

online, students can memorize and understand vocabulary quickly, and with the tasks given, 

students can practice pronunciation in English vocabulary. In addition, students can also increase 
their self-confidence, which was initially shy, but has now become brave; the proof is that students 

are more active in the next meeting. So, with this learning that uses teaching media such as 

vocabulary videos, students can understand and remember vocabulary well. These results show that 
the practice method combined with vocabulary video media effectively improves students' ability 

to master vocabulary. 

 
4. Discussions 

The study examined the impact of using drill techniques combined with vocabulary videos 

to improve students’ mastery o  English vocabulary. Drawing on  hornbury’s (    ) theory, 

vocabulary mastery was assessed through understanding, pronunciation, meaning, spelling, and 
frequency of use. Results showed a clear improvement across cycles. Initially, the fourth-grade 

teacher noted that students had limited vocabulary knowledge due to infrequent English lessons. 

The pre-test confirmed this, with a mean score of 57, highlighting weak vocabulary retention. 
Following Cycle 1, students engaged with vocabulary videos using the drill technique, 

leading to an increase in scores. The post-test 1 mean score rose to 74, with 60% of students passing 

the Minimum Completeness Criteria (KKTP) of 70. However, since some students still scored 
below 70, further interventions were implemented. Cycle 2 saw additional improvements. Post-test 

2 results indicated a mean score of 86, with all 25 students achieving scores above 70, demonstrating 

the e  ectiveness o  the drilling method.  he  indings align with  iahaan Wawan’s (    ) 

conclusion that students who received instruction using drill techniques performed better 
academically, rein orcing the strategy’s e  ectiveness in enhancing vocabulary acquisition.  

Students responded positively to the use of drilling techniques integrated with technology 

through vocabulary videos. Many students stated that this technique really helped them in 
remembering and understanding vocabulary quickly because the technique is done repeatedly. The 

learning media used such as vocabulary videos are also very diverse and interactive, so that when 

delivering material it is not boring because students watch videos that contain interesting images . 

With videos that contain interesting visuals and audio, students become interested and more 
enthusiastic about vocabulary learning. (Santosa et al., 2022). Students' interest in learning 

increases because multimodal learning - combining text, images and sound - triggers students' 

attention and memory. This is supported by Moreno & Mayer (2002) Cognitive Theory of 
Multimedia Learning, which states that students learn more effectively when information is 

presented verbally and visually simultaneously. 

With online learning through WhatsApp group, students feel more free to learn. This makes 
it easier for them to understand the material because they can study flexibly at home. They said that 

online learning makes the learning process feel more relaxed, such as being able to watch videos 

while lying down. They also stated that online assignments felt more fun because they were 

presented through Google Forms with pictures explaining the meaning of vocabulary. This opinion 
is reinforced by the theory from Padmadewi & Dewi (2024), which states that students' vocabulary 

and grammar can be improved through online learning via WhatsApp. Widiastuti et al. (2021) also 

added that WhatsApp can be used anytime and anywhere as long as there is an internet connection, 
thus providing flexibility in learning time for students. Combining drilling techniques with video 

media has been proven effective in improving students' ability to master vocabulary. Dynamic and 

interactive video content can attract students' attention more than traditional techniques such as 
reading textbooks, which tend to be boring. Visual and audio media in videos help students to 

understand and focus on learning (Febriana Merdianti et al., 2023). In this regard, Lin & Tseng 

(2012) state that videos are more effective than using only textual definitions or images. In addition, 

videos can also provide proper pronunciation with clear intonation, making it easier for students to 
understand the vocabulary taught. Heriyanto (2015) also states that YouTube technology is 

considered a useful resource by students and teachers in deepening English comprehension, 

especially vocabulary. 
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Students' confidence increased after following this lesson. Based on the interview results, 
many students who initially felt shy or afraid now have the courage to come forward, answer 

questions, and even convey their incomprehension of the video content. This happens because the 

approach taken by the teacher makes students feel more cared for and comfortable. This proves that 

teachers not only play a role in teaching, but also must be able to understand the character of 
students and approach them personally in order to build confidence and openness in learning.The 

increase in student confidence is in line with Chen (2020) theory of Self-Efficacy, which states that 

confidence in one's abilities is influenced by previous experiences of success and support from the 
environment, including teachers. 

Although there are many benefits for students, some obstacles also arise in online learning. 

Some students experience an unstable internet connection, making watching videos difficult. Some 
have to wait for their parents to come home from work so they can borrow a cell phone. In addition, 

there are students who watch videos too late at night so they feel sleepy. In practice, the drilling 

technique through WhatsApp also caused problems because too many messages piled up, making 

students have to scroll through the conversation far enough to find the material, so the learning 
process became less effective. This is consistent with Anderson and Elloumi's (2004) findings that 

online learning requires adequate infrastructure to be effective. When access to devices and 

networks is limited, the potential for learning disruption increases and the effectiveness of learning 
can decrease. 

Interesting and interactive learning media play an important role in creating an active and 

fun learning atmosphere. Videos containing visuals, actions, or scenarios can help students better 
understand the meaning of vocabulary in a contextualized way. This aligns with Lin & Tseng (2012) 

who stated that videos are much more effective than textual definitions. Students admitted that they 

enjoy learning with videos because it can increase their enthusiasm, make them more active in 

answering questions, and focus on the material provided. So, enjoyment in learning is an important 
indicator in increasing students' learning enthusiasm and maximizing their vocabulary 

comprehension. 

 
5. Conclusion and Suggestion 

The study demonstrated that using the drill technique alongside vocabulary videos 

e  ectively enhanced students’ mastery o  English vocabulary. Initially, pre-test results showed a 

low mean score of 57, indicating a significant gap in vocabulary comprehension. After 
implementing the drill method in Cycle 1, post-test 1 results improved to a mean score of 74, 

marking a 29.82% increase. Although this showed progress, some students still struggled, leading 

to further intervention in Cycle 2, where targeted exercises helped those with lower scores. The 
post-test 2 results showed an even greater improvement, reaching a mean score of 86, reflecting a 

16.22% increase from post-test 1. This consistent growth confirmed that repetitive exposure 

through vocabulary videos signi icantly strengthened students’ ability to understand, recall, and 
correctly use new vocabulary. 

Students expressed highly positive opinions about the method, noting that learning with 

vocabulary videos made lessons interactive and enjoyable. Many appreciated the ability to watch 

videos at their own pace in online sessions, which allowed them to practice pronunciation freely 
and without pressure. They also felt more motivated to learn due to engaging teaching techniques 

that included clear explanations and structured exercises. Additionally, students found the 

assignments manageable and beneficial in reinforcing vocabulary retention. Overall, the 
combination of drill techniques and digital media proved to be an effective and engaging strategy 

for improving vocabulary mastery. 

The importance of drill techniques combined with vocabulary videos enhances vocabulary 
mastery and offers recommendations for different stakeholders. Students are encouraged to utilize 

technology, such as YouTube vocabulary videos and WhatsApp-based learning, while consistently 

practicing and actively engaging in both online and offline lessons. Teachers should integrate 

vocabulary videos into their teaching methods, apply repetitive learning strategies, foster classroom 
discussions, provide feedback, and combine traditional and digital approaches to enhance 

effectiveness. Schools are urged to adopt this method as a guide to improve vocabulary education 

nationwide, aiming to elevate students’ vocabulary pro iciency beyond standard benchmarks. For 
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future researchers, the study suggests exploring the long-term impact of technology-enhanced 
vocabulary learning and investigating additional strategies to refine instructional techniques. 

Researchers could compare different approaches, incorporate other interactive media, and further 

develop the drilling method to create engaging and effective vocabulary instruction. 
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